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CHAPTER I 
THE PURPOSE OF THIS SURVEY 
Importance of this survey. In these times of count-
less world-wide dist.urbances, foreign an d domestic problems, 
it seems that the teaching of current events not only has a 
definite place in the social studies, but is a marked neces-
sity that should frequently be brought to the attention of 
the social studies class. In accomplishing this, the social 
studies teacher must continually be on the alert for all 
sources of current information in order to find the best pos-
sible aids to the periodic discussion of current events. 
However, the methods employed by each social studies teacher 
./ 
vary in presentation, stress, frequency, effect and follow-up. 
In this survey, the methods used by a group of social studies 
teachers will be presented, leaving the evaluation to the 
reader. 
A review of past studies. In the past two decades, 
the growing need for young people to understand world prob-
lema by the teaching of current events has been stated and 
promoted by many educators. Kimball, who foresaw the impor-
tance of such instruction over twenty years ago, presents a 
<concise definition: 
1 
2 
Current events is concerned with all those happen-
ings -- both domestic and international; whether social, 
political, or economic -- a knowledge and understanding 
of which is necessarl as a basis for a citizenship of 
loyalty and service. 
Kimball2also lists the following type lessons frequent-
ly used by social studies teachers in introducing cu rrent 
events: 
1. The textbook method. 
2. The assigned topic me tho d. 
3. The committee method. 
4. The laboratory method. 
5. The socialized recitation. 
6. The lecture method. 
In the textbook method, every pupil is given access 
to a newspaper, the minimum textbook for the study of current 
events. Also, the many weekly and monthly classroom news-
papers and/or magazines, such as American Observer, Current 
Events, Scholastic, Our Times, and Every Week, are available 
as reliable, up-to-date information written for various grade 
and age levels. The teacher must select the publication which 
appears best to fill the particular needs of the class. All 
items, such as cost, presentation, lack of prejudice, illus-
trations, frequency of publication and teaching-aids, should 
1Reginald Stevens Kimball, Current Events Instruction, 
Boston: Houghton Mifflin Company, 1929, p. 12. 
2 Ibid., P• 21. 
3 
be taken into consideration. 
II 
In the assigned topic method, each pupil knows just 
what the current events lesson is to be about. He does not 
report for "another lesson on current events", but rather 
for a pre-arranged discussion of some definite, current situa-
tion. However, before any topic can be assigned under this 
method, Kimball1 warns that the following factors be given 
particular attention: 
1. Adaptability. Is the topic suited to children of 
this age and grade? 
2. Interest. Does it have the power to interest the 
students? 
3. Timeliness. Does it offer possibilities of cor-
relation with other subjects now being studied? 
4. Background. Have the pupils a sufficient know-
ledge of background material to enable them to 
understand the problem? 
5. Worthwhileness. Is the problem of sufficient 
importance to warrant its inclusion as an exercise 
requiring the attention of the entire class period 
or more? 
The committee method entails the selecting of various 
groups which are responsible for some particular type of news ' 
or some special topic based on current events. The groups in 
I 
this case may range from two to even seven or eight pupils, lj 
although care must be taken in assigning a topic which can 
potentially keep that many people busy. Jl 
The laboratory method described by Kimball is the 
~. - s. Kimball~ op~ . cit., pp. 37-38. 
4 
-==== proc;;;-of relating recent current events to similar happen- ..:..:::#~=~===~-
ings on a local scale, or vice v e rsa. In this manner, current 
fl 
problems may be successfully illustrated by taking field trips 
or excursions to nearby factories, museums, meetings and 
.monuments. 
"One of the most popular -- and one of the most 
I 
abused -- forms of lessons in current events is the socialized 
I 
recitation", claims Kimball. 1 The two type s of socialized lj 
re citations discus sed by Kimball, are the pupil-teacher type, II 
where a pupills desi gnated as the chairman, and the general- ' 
class type, where the teacher and the class discuss one or 
' more problems socially. 2 
The lecture method, used sparingly in the lower 
g rades, shou ld be used by a teacher who is well-trained in 
I 
public speaking. In this case, a particular subject is care- ,1 
1 
fully developed by the teacher, followed by a question period.' 
- 1\ 
On occasion, other persons may be brought into the classroom 
and invited to speak. 
The preceqing methods p r es cribed by Kimball are, 
II 
for the most part, still widely used today, with variations, I 
of course. Many teachers, as the reader will discover, interi 
'ming l e two or three of these methods or their variations. I 
However, since the time when Kimball presented his theories 
as to the teaching of current events, world conditions have 
1R. S. Kimball, op. cit., p. 54. 
2Ibid ._,=-J2 . 5_6. -= -=-~ ___ _ 
I 
,, 
II 
5 
changed a great deal. -Wesley devotes an entire chapter to 
suggest procedures, activities, materials and objectives in 
the study of contemporary issues in the current era. He says: 
Formerly teachers and students stressed current events 
by which they meant primarily national and local occur-
rences with only slight and incidental -attention to world 
affairs. Such limitations were ·not serious then, but a 
local, limited and provincial outlook is no longer ten-
able: The times call f£r an expanded and inclusive pro-
gram of current events. · 
The objectives of current events in the social studies 
classroom must also be recognized before any methods are I 
attempted. Wesley's2 list of such objectives seems quite 
complete in that respect: 
1. To expand popular information. 
2. To develop skill in locating reading materials on ' 
particular topics. 
3. To promote the critical appraisal of information 
obtained from radio, newspapers, magazines, etc. 
4. To promote discrimination in the choice of offers ' 
and sources of information. 
5. To develop skill in resolving inconsistencies, 
contradictions and errors. 
6. To increase the ability to distinguish between 
I 
fact and opinion, between a major and a minor fact, 
between permanent principles and a temporary trend. 
7. To develop the ability to distinguish the signifi-
1 
cant from the trivial. 
1 Edgar Bruce Wesley, Teaching Social Studies in High 
Schools, Boston: D. c. Heath and Company, 1950, p. 383. 
2 
Ibid., pp. 384-385. 
----_..____-
II 
6 
8. To develop the ability to make valid generaliza-
tions. 
9. To broaden and deepen sympathies. 
10. To promote better understanding and toleration. 
11. To increase faith in the democratic process. 
12. To vitalize citizenship. 
13. To appreciate the interdependence of peoples and 
nations. 
14. To promote the caus e of world peace. 
I 
lj 
I 
In planning the current events program, regardless of 1 
I! 
the ultimate methods decided upon, Wesley believes that the 
teacher who me.rely calls for student reports on news i terns 
wh i ch they have chanced to read and then leads a class dis-
cussion on the matters, is not conducting an acceptable pro- 1 
I 
gram in current events. Instead., the years program in cur-
rent events could be planned in September. In so doing, the 
'I study of current events would be relieved from the aimless-
1
1
ness which has at t irn.es characterized the current events 
program. 1 In following this idea of long-range planning, 
I1 Wesley2 suggests a list of procedures and activities: 
I . 
I 1. Let pupils select and report on topics of their 
choice. 
2. Let the teacher demonstrate before the class how 
to read an article critically. 
1 . 
Edgar B. Wesley, op. cit., u. 395. 
II I 
I 
I 
II 
I 
I 
I 2I · .d 
-.!?2:._.' pp. 397-398. 
--t---
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3. Let pupils gather opinions of representative citi-
zens concerning some current development. 
4. Prepare a weekly glossary of names, places and 
events. 
5. Using outline maps, let the pupils insert the 
names and even~s in their proper places. 
6. Keep scrapbooks of cartoons, pictures, feature 
articles, columns of well-known writers. 
7. Maintain a news bulletin board. 
8. Edit a class newspaper. 
9. Organize the class into an assembly, congress or 
legislature. 
10. Prepare letters to congressmen, diplomats, or the 
Secretary-General of the United Nations stating 
the opinions of the class. 
11. Debate current issues. 
12. Re-enact well-publicized events. 
13. Collect clippings on a variety of subjects. 
14. Plan and present an assembly program on world 
affairs. 
15. Analyze a newspaper. 
16. Prepare a list of events reported in a single 
issue of a newspaper and number them in the order 
of their importance. 
17. Make a study of newspaper headlines to see how 
accurately they reflect the content. 
18. Compare two newspapers for accuracy and objecti-
vity. 
19. Listen to and analyze a radio broadcast of news. 
20. 
21. 
I 
Compare radio reports with those in a newspaper. r 
Find statements whoreaccuracy is open to question 
and show how they can be verified or disproved. 
II 
8 
22. Plan a current events match after the manner of 
a spelling match. 
23. Draw cartoons which interpret current issues. 
24. Before the assembly present a news broadcast. 
25. From the news of one day prepare a list of the 
instances of economic interdependence among 
nations. 
No doubt, many social .studies teachers have through 
the years compiled a list similar to Wesley's. However, the 
compilation of an activity list, the choice of a method, or 
methods, of teaching current events, must be accompanied by 
the realization of the cautions to be observed in such teach-
ing. Samford and Cottle advocate a definite pattern of study 
and discussion to be established to ensure continuity in the 
study of current events, as a caution to the possibility that 
the pupil is merely studying the news as an end in itself. 
They also warn that the teacher should use discretion in 
determi ning which events are merely interesting and which 
ones may have a deeper significance. 1 Another caution to be 
observed is the dangerous over-stress of current events which 
may lead to the lowering of other subjects to secondary sta-
ture. 
Samford and Cottle, agreeing that the social studies ' 
teacher must select the best methods of presenting current 
events, also introduce the historical method, heretofore not 
in the 
1952 
1 Clarence D. Samford and Eugene Cottle, Social Studies 
Secondary School, New York: McGraw-Hill Book Co., Inc., . 
• 169. 
--
9 
discussed. This is the method l:tsed to refer to present 
situations in order to make the study of past events more 
I 
meaningful. For example, while studying a unit on the west-
11 1 ward movement, the class can refer to newspaper and or maga-
zine articles on current problems of the west, such as irri-
' gation, floods, drought~ mineral discoveries, "Operation 
Haylift", reforestation, etc. 1 
Another important question as discussed by Samford 
land Cottle is the amount of time to be devoted to the study 
and teaching of current events. They state that, "The most 
!general practice has been to set aside one period per week 
. . 2 
,lfor a special discussion of current events." Two other 
popular methods _of time-allotment are, "The teaching of cur-
ll 
L II==--
1 
I 
II 
I 
rent events incidentally as specific teaching situations might,l 
j
1
seem to justify; and the giving systematically of a few min-
1utes each day to this phase of the work. " 3 Further sugge s-
l! tions on time-allotment for the teaching of current events 
'1l are imparted by Bining and Bining: 
Although the importance of the course in current 
events has been generally recognized, many different 
opinions are held in regard to its place and organi-
zation in the curriculum. In some schools, it is part 
of the history course, the teacher alloting five to ten 
1c. D. Samford and E. Cottle, op. cit., p. 162. 
2Ibid., p. 160. 
3 Lac. cit., p. 160. 
10 
minutes of each lesson to current events, or one day a 
week; in others, it is taught in connection with English , 
courses; in still other schools, the course in current 
events is treated as a separate subject. Many believe 
that the study should be closely interwoven with some 
other subject, such as problems of democracy or even 
c~v~cs. Regardless of how it is taught, its importance
1 in the secondary school is recognized by all educators. 
Although this survey is primarily intended for the 
teachers of social studies, at least one writer expounds the 
theory that the entire school curTiculum must relate the past II 
with the present and the future through the study of current •1 
1events. Kinnelstates that the curriculum of the modern 
school, in all its branches, must find an effective way to 
accomplish this. Others maintain that the social studies 
teacher must assume the major responsibility for keeping stu-
!1 
dents alert and well-informed on the world scene of social, 
political and economic affairs. 
Summary of the literature. In summarizing the pre-
.c e-ding studies, the reader will note that the authors have 
agreed to some extent on the amount of importance to be placed! 
on the teaching of current events. Wesley, Kimball, Samford 
and Cottle have also mentioned some of the numerous methods 
1 
1Arthur c. Bining and David H.·Bining, Teaching the 
Social Studies in Secondary Schools, New York: McGraw-Hill 
Book Co., Inc., 1952, p. 20. 
2 Lucien B. Kinney, Better Learning Through Current 
Materials, Stanford: Stanford University Press, 1950, Fore-
word, vi-vii. 
11 II 
of fusing the current events with the social studies class, 
to varying degrees. The cautions to be observed by the teac:rer 
are helpfully listed by Samford and Cottle, wh ile the provoca-1 
tive question of time to be alloted for such teaching is 
discussed by A. c. Bining , D. H. Bining , and again by Samford 
and Cottle. 
It must be pointed out, however, that the main reason ! 
for reviewing these particular studies, is to bring to the II 
foreground th~ need for employing definite, concrete methods 
for fusing -the social studies and current events. It is 11 
therefore, the next procedure in this survey, to explain how 
t h e va r iou s m~thods for such purposes a r e being used by 
t e achers in the field. 
Scope. In making this survey, a questionnaire has 
been constructed to be sent to social studies teachers in the II 
I Brockton area (Brockton, Massachusetts). The school systems 1 
vary in size and classification, as the teachers vary in years ' 
. H 
of experience, in-service training , and methods. Returns are 
II 
, to be categorized according to the particular methods used, 1 
and at least one teacher in each category will be personally 
interviewed in order to obtain a greater insight into the ~ 
problem. Such pertinent matters as a check list for class- 1 
room newspapers, lesson sa...rnples and discussions of problems 11 
I 
in teaching current events will be included in the intervie~s J 
I 
I Among the methods discussed, t h e writer's own will be ll 
·presen ted, with those used by his colleagues in the Social 
12 
Studies Department of the West Bridgewater High School 
(formerly the Howard High School), West Bridgewater, Massachu-
1 
setts. 
A complete list of the school systems in the Brockton 
area receiving questionnaires can be found in Table I on 
following page. All information for the table was gathered 
II 
from the annual report of the State Department of Education, 
II 
for the year ending June 30, 1951. The town and city popula-
tions are included, along with the student population in the 
grades seven through twelve, merely to form a comparison for 
the reader. 
13 
TABLE I 
POPULATIONS AND SECONDARY SCHOOL 
ENROLMB'"J\TTS OF CITY A.ND TOWN 
SYSTEMS RECEIVING QUESTIONNAIRES 
Population Number of Students 
City and Town Systems (1950 Census) (Grades VII - XII) 
Over 10,000 people 
1. Brockton 62,856 3,565 
2. Taunton 40,056 1,918 
3. Stoughton 11,139 654 
4. Middleborough 10,139 811 
5. Randolph 10,007 748 
5,000-10,000 people 
6. Bridgewater 9,513 462 
7. V'Jhitman 8,422 759 
8. Mansfield 7,156 478 
9. Foxborough 7,037 453 
10. Easton 6,248 449 
Less than 5,000 people 
11. Sharon 4,832 417 
12. East Bridgewater 4,409 352 13. Norton 4,368 262 14. Holbrook 4,007 295 15. West Bridgewater 4,001 337 16. Kingston 3,449 233 17. Hanover 3,378 242 18. Avon 2,666 188 19. Norwell 2,496 153 20. Plainville 2,086 141 
,j 
I 
II 
I 
CHAPTER II 
1ffiTHODS AND MATERIALS USED IN INVESTIGATION 
Plan of investigation. It was realized that a survey 
of this nature must be preceded by adequate planning and pub-
! 
lici ty. To meet this ne-ed, articles were prepared for the 
district newspaper serving many of the towns to be included 
in the survey. Since many of the social studies teachers in 
the area are currently attending an evening class in Advanced 
Sociology at the Bridgewater State Teachers College, this 
writer, also a member of that class, has had an excellent 
opportunity to meet all of them personally. During the course 
of these meetings, the writer has discussed the proposed 
survey and has received assurance of their cooperation. In 
1
,order to develop greater interest so that a maximum number of 
responses would be received, a cover letter was prepared and 1 
sent to the schools, along with the questionnaire. 
Development of the questionnaire. As previously 
implied in Chapter I, a questionnaire was the major instru-
ment in obtaining the methods employed by the social studies 
teachers in the survey. In constructing such a questionnaire ~ 
extreme care was taken in order to secure a finished product 
j, 
that would meet the intended qualifications. Individual 
14 
15 
conferences were held with members of the West Bridgewater 
High School faculty who had any social studies training or 
experience, to obtain items that they considered important to l 
such a survey. The Superintendent of Schools, the principal 
of the high school, and the school guidance director were 
among the first to be interviewed, for their suggestions and 
opinions as to what the survey should cover and the ultimate 1 
uses to which the information could be put in our own Social 1 
Studies Department. In this manner, the writer collected 
numerous items for the proposed questionnaire to add to his 
own and those suggested by the social studies teachers in the 
1 class at Bridgewater State Teachers College. The criteria 
for good questionnaire construction was carefully considered 
while reviewing each item for suitability to the survey. The 
guidance director was a particular source of help in this mat-
1 
ter, due to his vast experience in questionnaire constructionJ 
: tabulation and analysis. The major key in the questionnaire II 
was of the free-answer type, thereby permitting the Pespon-
dents an opportunity to express their advantages and/or short-1 
comings in the use of their most successful methods. This I 
question, the last in the questionnaire, would be particularly 
valuable to the writer in selecting respondents for later 
interviews. It would also enable the writer to place each 
method in a category. The item requiring a list of the class1 
room newspapers and/or magazines subscribed to by the pupils 
was also included in anticipation of the interviews, wherein 
1 
16 
a check-list for these 
be discussed. Another 
aids to current events teaching would jj 
free-answer type question was included 
II I 
so that the respondents could state their major difficulties 
I 
•in conducting classes in current events. It is therefore a 
'possibility that the continuing search !'or new methods would I 
II ,. 
1
eliminate many such problems. Realizing , however, that the 11 
. respondents would be burdened with a questionnaire containing il 
I 
1many free-answer type questions, since they doubtlessly follow1 
I 
a busy schedule, the writer decided upon short-answer, check- 11 
list questions for the remainder of the items. A suggestion 11 
by Dr. S. P. Wronski of the Boston University School of Edu- II 
cation, not to require the respondent to enter his name, was II 
also followed. Dr. Wronski believes that teachers are far )1 
jl 
less inclined to answer when they receive a questionnaire 
asking for their name. Instead, the writer gave the respon-
' dents the option of signing their name to the questionnaire 
I if they w-ould · be available for a future interview. It was 
hoped that enough of the respondents would do this to enable 
the writer to have at least one interview in each method 
I 
1category. If not, he would have to rely upon the teachers 
previously approached at the Bridgewater State Teachers College.: 
I A copy of the instrument can be found in Appendix A. 1 
The cover letter to be sent with the questionnaire I 
was also discussed with faculty members and adriJ.inistrators of l, 
I 
the West Bridgewater High School for constructive criticism. I 
I 
17 
The mechanics of the letter were approved by the head of the 
English Department. The major purpose of this letter was to 
serve as a motivating instrument, ·explaining the reasons of 
II 
the survey to the respondent. It was decided to make the 
letter as short, simple and pers·onalized as possible. By the q 
same tokens, a plan for a follow-up letter was drawn up with 
the same purpose in mind. This second letter was in readiness 
.to be sent to those who failed to return the questionnaires in 
three weeks time, the deadline date. A second copy of the 
·questionnaire would also be included with the follow-up letter, 
I 
in the event that the first questionnaire was mislaid. Copies 
of both letters may be found in the Appendix. 
'I 
When all the necessary preparations for the question-
naire and cover letters were considered to be complete, the 
help of various school groups and classes was enlisted. Sten-
cils were cut by members of the advanced typing class, in 
I' 
relation to their unit on such work. The actual mimeographed ! 
, fonns were printed on the duplicating machine by two members I 
of the Office Practice class, and assembled by members of the 
Business Staff of the Howard Echo, the official West Bridge-
water High School newspaper. · The writer personally signed 
each cover letter, and in the case where the name of the 
. respondent was known through personal contact, it was written 
in the inside address as well as on the envelope. Inserted 
into each envelope was a stamped return envelope, with the 
address of the writer written upon it. It was felt that this 
I 
18 
was a necessary attempt to further ease the efforts of the 
respondent. 
I 
Plan for personal interviews. A survey of this sort, 
where personal ideas, opinions, trials and errors are of 
chief concern, would be quite incomplete with only returned 
questionnaires as a basis for the presentation of the various 1 
methods employed. For that reason, the writer, as previously 
mentioned, decided to personally inter-view at least one respcn-
dent in each method category, to be selected after the ques-
tionnaires were tabulated and categorized. At the latest, 
these interviews were to be accomplished two weeks after the 
last return arrived. A later deadline may result in the 
1 disinterest of the respondent. 
I 
The main portion of the interview will involve a dis-
cussion of the classroom newspapers and/or magazines used in 
seven through twelve, inclusive. The following check-list 
will serve as a guide to these discussions: 
l • . Price of the newspaper (or magazine). 
a. Do you consider it fair, and within the budget 
range of the pupils, or largest percent of your 
pupils? 
b. Are there any pupils who cannot subscribe becauJ 
of the price involved? 
2. Times of publication. 
a. Weekly, bi-weekly, or monthly. 
b. Are the latest issues promptly sent, or are 
there unnecessary delays? 
19 
3. Aids 
a. Do you consider the pupil and teacher aids 
I 
I 
adequate? 1 b. Are maps, cartoons, photographs, charts, graphs 1 
and other aids frequently included? 
c. Are such aids included so as to be pertinent to 
current events? 
d. Are special teacher's issues included, contain-
ing periodical aids and patterns for discussions? 
e. Are such aids sent free of charge or is there 
an extra charge to bepaid? 
4. Balance, timeliness and general arrangement of the : 
paper (or magazine). 
a.. Does the publication stress one or two types of
1 current events, or is it well-balanced, inclu-
ding all types of news? 
b. Is its timeliness warranted by special coverages 
~;e~~~t~h~~~eh~::s1~~~t~~~i~fs~:~~~~~:c!n0~ast ; 
appeal? 
c. Do you consider the arrangement of the publica-
tions as to be appealing to your students? 
d. How many pages are there? 
e. Is the vocabulary suitable to the level for 
which it is intended? 
5. Subject matter. 
a. International, national, local news. 
b. Historical, literary, scientific news. 
c. Point of view. 
d. Accuracy of the statements. 
e. Special features. 
f. Guest writers, if any. 
g. Background of the editorial staff. 
h. Endorsements by leading organizations 
tional associations. 
,, 
I 
or educa- , 
I 
6. Percentage of pupils subscribing. 
Also included in the interviews will be a discussion I 
of the methods used by the other respondents. This will 1 
I 
enable the teacher to know of the methods that other teachers 
are using, and the problems they have met. 
The interview will alsoprovide an opportunity for 
the writer to view the classroom bulletin-boards, projects, 
20 
and/or notebooks, if any of these instruments are being 
utilized by the respondent for the teaching of current events ~ 
With permi ssion, quotes and attitudes as to the dif-
ficulties, various methods, and the importance of teaching 
current events, shall be included in the survey. 
I, 
I 
II 
I 
,, 
I 
r 
CHAPTER III 
RESULTS OF THE QUESTI01rnAIRE 
Percentage of returns. The forty questionnaires for 
this survey were mailed on April 10, 1953. Each letter con-
tained a number which was previously recorded on a master-
sheet, in order to check the incoming replies. All the lette~ 
were mailed on the same day from the West Bridgewater Post 
Office, so that the postmarks would coincide with the return 
address on the enclosed envelopes. 
Between April 14, 1953, and the first day of May, 
thirty returns were received. By checking the master-sheet, 
a follow-up letter, containing an enclosed questionnaire, was 1 
I 
sent to the ten teachers failing to answer the initial form. 
A copy of the follow-up letter can be found in Appe~dix c. 
The tabulation of answers to the questions was begun 
as the returns came in. The final tabulation, both by number 
and percentage, was taken on May 16, 1953. On that date, frur 
additional returns, as a result of the follow-up letter, were 
added to the tabulation sheet. 
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TABLE II 
NUMBER AND PERCENTAGE OF THE 
RETURNED QUESTIONNAIRES 
Initial forms 
Follow-up letters 
and forms 
Sent out 
40 
10 
Returned 
30 
4 
Percentage 
75.0 
40.0 
After the follow-up returns were included, the final 
percentage was 85%. 
The teachers included in this survey were the thirty-
four respondents currently teaching in grades 7 - 12, in the 
II 
II 
.Brockton area. The particular grades taught varied according , 
to the subjects. Many of the respondents, therefore, taught 
on more than one grade level. 
According to the tabulation of the questionnaire, the 1 
subjects taught in the social studies field, in order of 
frequency, were headed by Problems of Democracy, Ci vies, and ,
1 
United States History, in that order, with Sociology, Ancient
1 
History and Economics being mentioned the least number of 
times. The following table lists .the various social studies · 
courses and the number of times they were mentioned in 
answer to the second question of the questionnaire • 
. ,_ 
23 
TABLE III 
SOCIAL STUDIES SUBJECTS 
TAUGHT BY THE RESPONDENTS, 
I N ORDER OF FREQUENCY 
Subject Frequency 
Problems of Democracy 10 
Civics 9 
United States History 8 
7th and 8th g rade Social Studies 7 
World History 5 
Modern Problems 4 
Economic Geography 3 
World Geography 2 
Me dieval and Modern History 2 
Sociology 1 
Ancient History 1 
Economics 1 
It may be of interest to mention that the combined 
course in Sociology and Economics will not be offered at the 
1West Bridgewater High School for the year 1953 - 1954. Instead, 
I 
i t will be fused with the standard course in Problems of Dem- 11 
I 
ocracy, as described in the Program of Studies: 
In addition to the subjects commonly placed in this 
course (Problems of Democracy), such as: The Real Mean-
ing of Democracy; The Family ; Crime; and International 
Relations, to mention a few, the course will be enlarged 
to include unifs in the fields of Economics, Psychology 
and Sociology. 
In the smaller secondary schools, such a fusion seems 
to be quite practical. Problems of Democracy continuesto 
hold its. popularity as a senior course in social studies, 
lProgram of Studies, 1953-1954, West Bridgewater High ! 
School, West Bridgewater, Massachusetts. 
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where current events are discussed on a level with the course ' 
material. Another common practice in the smaller schools, is 
the inclusion of Ancient, Medieval and Modern History into II 
one course entitled World History. Such is the case at the 
West Bridgewater High School, where the author of this survey 1 
is a member of the Social Studies Department. In the larger 
I 
schools, such courses can be taught separately, due to larger 
faculties and student enrolment. Current events, however, 
continue to be interwoven by the respondents, regardless of 
the manner in which the social studies subjects are arranged. 
The average time, per class, per week,spent in dis- 1 
cussing current events in the classroom, varied from a minimum 
of twenty minutes to a maximum of seventy-five minutes. The 
I 
computed average of the thirty four respondents was forty-one 
minutes. Table IV shows the time element in order of frequency. 
TABLE IV 
AVERAGE TIME, PER CLASS, PER WEEK, SPENT IN 
THE DISCUSSION OF CURRENT EVENTS 
Minutes Frequency 
31 40 minutes 12 
41 
- 50 minutes 11 
51 - 60 minutes 4 
10 - 20 minutes 4 
21 
-
30 minutes 2 
over 60 minutes 1 
Many of the respondents, in answer to the above ques-
tions, stated that the time element had little or no meanin~ 
\ 
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to them, in the actual discussion of current events. None 
had set regimented time limits to adhere to, as implied by 
these quotes taken directly from the questionnaires: 
••• varies with importance of events. 
I often spend whole periods reviewing certain current 
events. 
I believe current events may be discussed in class at 
any time, and even before assigned work in many cases. 
In answer to the 3rd question, I merely inserted an 
average. However, there have been times when I have 
spent as much as five full periods in discussing current 
events, particularly at election time. 
The last quotation, written by a Problems of Democracy 
teacher, seems to sum up the worth of such a question. It is 
merely an account of the average time spent by the thirty-
four respondents, not the time set aside each week. 
Although the entire group of respondents fused muTent 
events with their particular classes in social studies, only 
I 38% reported that current events was a separate entity in the 
course of study in the school in which they teach. The other 
I 
62%, twenty-one of the respondents, stated th~t it was not II 
included in their courses of study. It can, therefore, be 
concluded that the majority of the respondents are aware of 
the importance of current events in social studies courses, 
I 
as a result of their individual realization of the fact. 
'I 
" , I Twenty-nine respondents, 85% of the total, stated that 
at least one magazine or newspaper was available to their 
social studies classes, to aid in the current event discussions, 
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TABLE V 
~~GAZINES AND NEWSPAPERS AVAILABLE TO 
SOCIAL STUDIES CLASSES, 
IN ORDER OF FREQUENCY 
I 
Magazine Frequency Newspaper Frequency! 
Time 13 Christian Science 
NeWSweek 12 Monitor 9 
u.s. News and World 
Report 8 
Brock ton Daily 
Enterprise 5 
Life 3 New York Times 4 
~Republic 1 Boston Herald 3 
Quick 1 
Current History 1 
Colliers 1 
Saturday Evening Post 1 
:.,....-----------------11 
Time and Newsweek mag azines are easily the most popu-
11 
lar in the social studies classroom according to this survey. I 
r he Christian Science Monitor leads the daily n ewspapers used I 
~n the classroom. 
I 
Twenty-one respondents, 62% of the total, utilize 
I 
classroom newspapers or magazines to which their pup ils sub-
11 
scribe. The outstanding complaint of the minority, was the 
difficulty many of their students had in obtaining the money 
jl . 
·to subscribe to one of the publications. This same statement 
also came up in answer to the question asking the resp ondent 
to state his major difficu lty in teaching current events. 
I 
f he following table lists the classroom newspapers and maga-
zines, according to frequency. 
==----= 
I 
I 
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TABLE VI I 
CLASSROOM NEWSPAPERS AND MAGAZINES STTBSCRIBED TO I 
BY THE RESPONDENTS'· CLASSES 
-:-----~P..::;u;;;;b..=l;;;;i;..;:c;..;:a;;.,;t;..:i;;.,;o;..:n:.:.;s::._ ___________ ..=F..:r:...:e:..;q::~.u:::.e::.:n:.:.;;.c.~~..Y ______ 
1
, 
Senior Scholastic 
Our Times 
Current Bvents 
Every Week 
American Observer 
Weekly News Revlew 
Junior Scholastic 
World Week 
Sch olastic World 
8 
4 
4 
3 
2 
2 
2 
1 
1 
In cases where the respondent teaches on more than 
one grade level, his classes woul d subscribe to various pub-
lications. Hence, more than one of the newspapers or maea-
1
zines were mentioned. A report on the adequacy of the afore-
mentioned can be found in Chapter IV, as a result of pe rsonal 
interviews wi t h some of the r e sp onde nts. 
Other media for aiding the discussion of current 
e vent s in the soci al studies classroom, such as bulletin I 
I boards and student notebooks, were also investigated. Twenty-11 
I 
three respondents claimed the use of a bulletin board for the I 
!,display of pictures, articles and maps for current events. \1 
However, twenty-nine of the particip ating group did not require 
or assign notebooks for their students. The following table _ 
is a summary of the numbers and percentages in answer to 
(See questions //6, 7, 8, and 9, in the 1f1.Uestions listed. 
II 
que st~ onnai r: e_, App endix AJ. II 
-"if=---
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TABLE VII 
THE NUMBER AND PERCEN TAGE OF RESPONDENTS USING 
THE BASIC AIDS IN TEACHING CURRENT EVENTS 
Questions Yes . Percentage No Percentag e 
# 6. Are daily newspapers 
and/or weekly mag a-
zines available to 
your classes? 
#7. Do you have a news 
bulletin board in your 
29 
classroom? 23 
#8. Do your students sub-
scribe to any parti-
cular classroom news-
paper? 21 
# 9. Do your students keep 
individual notebooks 
on current events? 5 
85.3 5 14.7 
67.6 11 32.4 
61.8 13 38.2 
14.7 29 85.3 
The major difficulties encountered by the respondents 
in the teaching of current even ts were categorized according 
to frequency. The most frequent complaint, mentioned by 
eleven of the group, was the lack of adequate time for the 
discu ssion of current events. They found that they could not 
g ive t h e necessary time for such discussion with so much 
material to cover in the actual cou rse. Nine of the respon-
dents charged that indifference of the pupils by completely 
lacking interest in t h e world around them, was the major 
obstacle. Only sensationalism and headliners seemed toattra~ 
the pupi ls, such as the death of Josef Stalin, the national 
election, the lane r e cords t 
29 
news. Three of the respondents find it difficult to assign, I, 
I 
or discuss current events, when there is a known, marked lack 
of reading material in the home. Other difficulties mentioned 
in the questionnaires, are borne out by the following quota-
tions: 
••• trying to maintain an interest in an issue which 
might not be concluded • 
••• total lack of interest in anything which does not 
affect the pupils personally as individuals ••• do not 
realize that they are members of a society. 
I 
Everyone can't seem to subscribe to a classroom news-
paper, or some current event publication at the same time, 
so that probably one-half the class is doing the work. 
Students at the junior high level do not seem to 
understand the importance. 
Current events should be a class in itself ••• 
Last week~.s news is this week~.s · headline according to 
the weekly classroom papers • 
••• motivation of study of the less exciting, but 
basically important types of topics. 
Only six of the respondents did not answer the above 
question asking them to briefly state their major difficulty 
in teaching current events. We must, therefore, assume that :,I 
there are many problems to be ironed out in this matter. New o 
ideas and methods for the motivation of pupil interest in 
current events seems to be an irm:n.ediate necessity, and a de.fl-' 
nite problem for such fusion. II 
Table VIII on the following page, denotes the stress 
placed on some of the basic methods of fusing current events 
with classes in social studies. The tabulation of informatiad 
~~====~·~ for the table was made accor::ng to the number of respondents ~~========= 
I 
checking each item, and according to the 
I 
total number of thirty-four respondents. 
percentage of the 1 
For an exact copy I 
I 
lof the table as it was used in the instrument, see Appendix A 1 
I 
1fifth question. 
I 
TABLE VIII 
I 
ll 
I STRESS PLACED ON BASIC METHODS OF :I 
. PRESENTING CURRENT EVENTS IN THE CLASSROOM 
Fre 
Method No. 
'1. Do you use current 
events as a reading 
lesson? 
II 
2. Do you have recit~­
tions on previously 
assigned sections of 
the paper? 
3. Do your students give 
individual report~ 
II 
I 
on current events 
topics? 
1
4. Do you have dramati-
zations of current 
1 events? I 
!1 6. 
I 
I 
,, 7. 
I 
11 8 • 
I 
Do you have open 
classroom debates? 
Do your exams include 
questions on current 
events? 
Do you have radio 
broadcasts of the news? 
Do you use maps in 
your discussion of 
current events? 
13 38.2 
10 29.4 
12 35~4 
1 2.9 
16 47.0 
16 47.0 
0 o.o 
25 73.6 
Sometimes 
No. 0 
9 26.5 
13 38.2 
19 55.9 
4 11.8 
10 29.4 
12 35.4 
6 17.6 
7 . 20.6 
1 2.9 
II 
6 
I 
4 11.81 
I 
I 
2 5. , 
I 
7 20.6 22 64.7 
4 11.8 
3 8.8 
4 11.8) 
II 
II 
I 
I 
3 8.8, 
5 14.7 11 32.4 lB I 52.~ 
I 
8 23.5 1 2.9 o o.o l 
' 9. Do you lecture on 
weekly news items? 10 29.4 15 44.1 4 11.8 5 14.71 
- --~========~====~~======~==============~~==~ 
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The table on the preceding page only lists the basic 
1nethods used by the teachers in their classroom presentation 1 
I 
of current events. However, in filling out the questionnaire, 
I 
the respondents were asked to summarize the particular method
1 
which has been most successful in their classes. The group 
of thirty-four respondents cooperated on this point, so that 
in many instances a complete description of the particular J 
procedure was enclosed. This response aided the survey a 
great deal. The answers to that question were carefully 
studied, and all duplications were set aside. As it was pre-
viously stated, this survey will only present the various 
methods, leaving the final analysis to the reader. Therefore, 
it was deemed advisable at this point to insert the major 
I 
I points from each summary. In that way, the reader will see, 1 
h 
by examination, just what the most popular methods are in the 
secondary school Social Studies Departments in the Brockton 
area. The following quotations are listed according to the 
social studies course mentioned by the respondent in either 
the summary or in answer to the 2nd question of the question-
1
1 
naire. 
Problems of Democracy: 
A current events discussion usually takes place at 
the beginning of a class, varying in length according to 
the quality of the news and the interest of the class. 
Special reading reports are assigned every week to 
be written in summarized form on cards. 
ll 
Each pupil is 
will be featured 
that each problem as we study it 
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He knows also, that when we have done all we can with 
the problems, he must illustrate it, preferably by a 
news item from the . current press. He must clip the 
article, mount it on notebook paper, give his source and 
write a brief comment. 
Weekly panel-discussions on the particular problem · . 
we happen to be studying, are bolstered by the inclus ion 
of current happ enings that could affect the problem. 
Civics: 
Awareness is our objective. 
I seize every opportunity to correlate live news with 
concepts being studied in class. 
The students react and actively participate in period-
ical debates, tying in active citizenship with current 
events. 
United States History: 
We are on the alert to tie in the present with the 
past. I'm a strong believer in perspective. Our Times 
helps in this respect, especially in regard to constitu-
tional developments. 
I try to show similar situations in past history 
whenever possible • 
••• connect current events with the past. Recent 
investigations with the Alien and Sedition Acts, etc. 
I do not believe in current events as a separate 
entity. It must be fused to be of real value. I leave 
it to the pupil's discretion in most instances, giving 
marks for the best class cooperation and interest shown 
by their own fusion. 
I 
Clippings are brought in by the students, read to the ll 
class and discussed in relation to past events. 
II 
When events of sufficient importance present them-
selves, we take on an entire period. We have thus far had 
at least one period on the national election, election 
reaul ts, local election, inauguration, death of Stalin 11 
and its . i mplications, the birthday of the United Nations, 
atomic tests in Nevada, the president's cabinet selections, 
and the Rosenberg Case. ' 
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7th and 8th Grade Social Studies: 
Every Friday a question is asked on an outstanding 
news event of the week. The results of these count as 
one unit test at the end of the marking period. 
Students are assigned to groups under the heading s of 
local, state, national, international and spor~news. On 
a particular day, the various groups are r e sponsible for . 
the presentation of the weeWs events under their assjgned 
headings. The presentation may be in the form of a note-
book, collection of news clippings or cartoons, or a 
bulletin board display • 
••• assignment of reading matter in weekly classroom 
paper, together with assigned field of events to be 
covered in outside reading, followed by discussion, film- 1 
strip and/or a short lecture. 
In discussing a country, the students are assigned to 
read magazines and newspapers in the library in order to 
find any current news on the country. I plan to have a 
junior high assembly on Pan-American Day to show our rela-
tionship with Latin-American countries. 
World History: 
••• a follow-up history of each nation studied in the 
text _book • 
• • • allow time during regular class period for reports 1' 
on events as they take place in various countries • 
••• a required report after studying the overall his-
tory of an area, giving the current situation therein, 
using newspapers, magazines and television-radio reports 
as sources. 
Economic Geography: 
In the study of a nation the students are required to 
pick timely articles out of magazines and newspapers that ' 
deal with an economic aspect of that country. 
Modern Problems: 
••• class is broken up into committees. Each committee 
is assigned to the coverage of a particular section ofthe 
world or a particular organization. Two members of each 
committee are assigned to keep an up-to-date folder of 
recent developments in that area. 
-It 
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. 'I 
Ancient History: 
I 
II 
Parallels between Ancient History and current events 1 
are stressed. For example, a paper is assigned comparing 11 
the methods of Julius Caesar and Juan Peron. This year 
I gave up on any assigned topics for current events, and 11 
began to integrate the subject. 
It must be understood that the foregoing methods and 
!'procedures represent only a relatively small group belonging 
1
jto a vast field. The methods, to a varying degree, possibly 
!'embody the major means for fusing current events with the 
I 
social studies. However, the limitations to each of them and 
I 
Ito the survey, must be recognized fully by the reader before 
any concrete conclusions can be reached. 
To a minor extent, some conclusions can here be drawn. 
For example, it can be agreed that the majority of the men-
1 
tioned methods could be classified into one of four distinct 
method areas, according to authors referred to in Chapter I 
lof this survey. 
I . 
These are the assigned topic, socialized 
,recitation and committee methods, 1 and 
I 
I 
the historical method.2 
Of the four, the assigned topic method is the one most fre-
quently mentioned, closely followed by a combination of the 
lkocialized recitation and historical methods. The latter 
' \ 
I ~~ype would be the general discussion, led by the teacher or 
l~n appointed chairman, in an effort to tie in past events 
II 
with current events. 
1 Cf. ante, pp.2-3. 
2 t · . . t . 6 
. oc • . cl . • , p •• ~~~=±~~~~======~================~====~F=~--==- -
I 
II 
-II 
I 
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Another conclusion that can be made at this point, 
is the fact that, regardless of the method used, participa-
· tion and cooperation in the discussions of current events is 
included in the student's t e rm mark. It is, therefore, con-
sidered an integral part of the stud ent's daily or weekly 
li prepa.ra tion, in most cases. This conclusion bears out the 
I 
l' fact that sixteen o f the respondents frequently includ e 
- ~~ questions on current events in their examina.tions, twelve 
1
respondents sometimes include such questions, and only three 
I never insert que stio:c1 s on current events into their examina-
tions, according to Table VII in this chapter. 
1. Summary of questionnaire resu lts. The major points 
I 
to be deduced from the r e sults of the questionnaire are: 
1 The people receiving questionnaires were forty socia 
: studies teachers in junior and senior high schools in the I 
I . 
'Brockton ( Massachusetts) area. Thirty of the recipi ents 
! responded within two weeks of the initial mailing date of the 
!cover letter and questionnaire . F our additional answers were 1 
received as a result of a follow-up letter sent to those I 
1 failing to answer the first request, for a total of thirty-
four, or 85%. 
The respondents were teachers in the social studies 
field, in grades 7 - 12. The social studies subjects taught 
by the respondents, in rank order, were Problems of Democracy jl 
T 
I 
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Civics, United States History, 7th and 8th grade social 
studies, World History, Modern Problems, Economic Geography, 
World Geography, Medieval and Modern History, Sociology, 
Ancient History, and Economics. 
The final average of the time, per class, per week 
spent in the discussion of current events, was forty-one 
minutes. The maximum average was seventy-five minutes, and 
the minimum was twenty minutes. Ho we ver, lack of time seemed 
to be a major complaint of the respondents. 
Only thirteen of the respondents, 38.2%, find that the 
teaching of current events is included in their prescribed 
course of study. 
Newspapers and/or magazines are readily available to 
classes of twenty-nine, or 85.3%, of t h e respondents, headed 
by Time, Newsweek, and the Christian Science Monitor. 
Twenty-one, or 61.8%, of the respondents attempt to 
have their students subscribe to a classroom publications to 
aid in the discussion and study of current events. The lead- 11 I 
ing publication, according to frequency was Senior Scholastic. 
The major difficulty encountered in. fusing current 
events with social studies, was t h e lack of adequate time for 
proper treatment of current i terns. This was closely followed 1! 
I 
by the charge that the pupils show a complete lack of interest 
in the world around them. 
Finally, the most successful methods employed by the 
group, fell into four distinct categories. These were the 
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assigned topic, socialized recitation, committee and histori~ 
cal methods, previously discussed in Chapter I of this sur-
vey. 
I 
I 
II 
) 
CHAPTER IV 
RESULTS OF THE I NTERVIEXvS 
Procedure for personal interviews. To further inves-
' tigate the various methods employed by the respondents in 
f u sing current events with their classes in social studies, 
appointments were made for a number of personal interviews 
for the week of May 17-21, 1953. During this period eight 
interviews were accomplished. 
The respondents selected for the interviews were, ~ 
first of all, those who signified their availability for such 
an interview, by signing their name to appointment. In all, It 
fourteen respondents signed their names. This group was 
narrowed down during the tabulation perio~, in order to avoid 
duplications in method categories and subjects taught. One 
of the major points of the interview was to be the adequacy 
of classroom publications used in the respondent's classes. 
Therefore, variety in the classroom publications was also a 
criterion for selecting those to be interviewed. In this way, 
comments on the more popular classroom magazines and/or news-
papers would be possible. 
The major questions to be used by the writer in the 
interviews included the following: 
38 
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1. What do you consider to be your most successful 
method in the classroom treatment of current 
events? (To be discussed more fully than the 
information given in the questionnaire). 
2. Discuss an actual example of the above method. If 
possible, show some material results, such as writ-
ten reports, bulletin board displays and/or note-
books. 
3. Vfhat do you consider to be the leading character-
istics of the classroom publication subscribed to 
by your classes? 
Results of the personal interviews. The following 
paragraphs will include brief discussions of the eight inter-
views, bringing out the major points of information contained 
in each. 
1. The bulletin board display on current events, 
including a massive world map, pin-pointed with the latest 
news events, was quite outstanding in the room of the first 
interviewee. During the course of the interview, she stated 
that the display was changed at the beginning of each week, 
by a selected -committee. The students were responsible for 
the weekly information contained therein, and particular 
test questions were asked to include current events. The 
I 
I 
II 
II 
committee method seemed to prevail in the first interview, as , 
it had previously been stated in the respondent's question-
naire. She outlined the latest assignment given to her 
Modern Problems · class, in the course of our discussion. It 1 
entailed five committee's working together, in order to cover 
the various phases of the coming coronation of Queen Elizabeth. 
The deadline for this project was to be June 4th, with the 
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committee chairman pooling their reports for an on-the-spot 
news broadcast. This work, of course, was to be accomplished 
in addition to regular class assignments. 
In all of her classes, the interviewee used Senior 
Scholastic magazine, a weekly publication. Since her classes 
have been using this magazine for six years, it was immediate-
ly understood that she has been most satisfied with that par-
ticular publication. The teacher's edition, price, and 
promptness of delivery were highly scored by the interviewee. 
Her classes looked forward to each issue, and out of 130 
pupils in her classes, 121 subscribed to the magazine. She 
showed this writer the latest issue, pointing out its complete 
coverage of up-to-date news, as well as timely feature arti-
cles, maps, pictures, cartoons and variety sections. 
The respondent has never required notebooks for her 
pupils primarily for current events, because they maintain a 
notebook for regular course work. She feels that periodic 
committee work in current events gives the students excellent ! 
. training in working with others, and a sense of group respon-
1 
sibili ty that is unsurpas/ 'd by other methods that she has 
employed in the past. !1 
2. Periodic debates, usually at the end of each unit 
1 in Civics, is the most successful method employed by the 
second person interviewed. In his civics classes, the deba~s 
evolve around current issues which are discussed in the text 
to some extent. For example, a debate was recently held in 
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his two top divisions in conjunction with the Fifth 
and the Jenner investigating committee. In this way, he 
. , I' 
claims that the students are greatly aided in the study of the 
constitution and the Bill of Rights, a unit which can easily 
lose the students' interest. The debates usually consist of 
five students, two "pro", two "con" and one moderator. In 
,his smaller divisions, a student takes part in at least two 
ldebates during a ranking period. They are marked as heavily 1 
on their participation and cooperation in these debates, as 
they are in regular class assignments. Two of these debates 
had been presented to the entire school at assembly and were 
well received. ~ 
I 
The classroom publication used in this case, is Every ' 
Week, one of the series published by the American Education 
Press, Columbus, Ohio. It is a well-balanced weekly, four-
page paper, according to the person being interviewed. Its 
price is acceptable, and he claims 100% subscription in his 
classes. His major criticism of the publication was "last 
week's news is this week:' s headlines". The pupils thoroughly! 
I 
enjoy the periodic quizzes and tests provided, and the respon- 1 
dent is pleased with the separate teacher issues which have II 
I 
I 
dealt with such subjects as the study of local current events,, 
I 
preparation for teaching current events, good cit~zenship I 
awards, and teaching the U. N. Notebook covers are provided 
for the students at ten cents extra charge, so that they are 
able to save the weekly issues, forming an adequate log-book 
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for the year's events. 
3. The .third interview, with an .Economic Geography 
teacher, provided _the writer with an opportunity to see how 
•current events can be tied in with specific social studies 
subjects. The teacher showed various clippings on economic 
aspects of the countries which his class has studied since 
1
September. Each student had been responsible for finding at 
In addition he 
II 
least one article pertaining to each country. 
I 
must write, in his own words, the relationship between the 
particular article and the economy of the country. 
The respondent stated that the fusion of current 
events with the economic phase of geography definitely make 
such a study more meaningful to the individual students. They ' 
I begin to realize that no country is free from economic prob- 1 
lems, and that some have more such problems than others. The 
effect of interdependence among nations, found in magazines, 
I 
newspapers and other periodicals, gives the average student II 
the idea that Economic Geography is not just a social studies I 
I 
subject, but something that is available for everyo'ne to stud'Yi 
in the daily papers and weekly magazines. 
'I I This class used no classroom papers, but the respon- . 
dent had subscriptions to U. S. News and World Report, the 
I 
Pathfinder, and Business Week. Also available to the students 
I 
were the pamphlets of the National Industrial Conference Board. 
The weekly descr~ptions of business and economic conditions 
throughout the world contained in the u. S. News and World 
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Report, formed an excellent basis for current events discus-
sion in his classes, in relation to Economic Geography. 
4. This interview, with a member of a junior high 
faculty, proved to be most informative and enlightening. This l 
teacher not only outlined the most successful method he employsl' 
in fusing current events with his 7th and 8th grade classes 
in social studies, but had material results on hand for the 
interviewer to see. The method here would fall into the ~; 
committee category. The students are assigned at the beg~ 
· of each week to groups under the headings of local, state, 
national, international and sport news. The five groups are 
' 
responsible for a presentation of the weeks events under their1 
assigned headings. The presentation may be in the form of a 
radio broadcast, notebook, bulletin board display, or indi-
vidual oral reports, led by the chairman. The group under 
local news, bad constructed a complete notebook wi th the daily 
I 
clippings of ' the town's column in the area newspaper, under- 11 
lining, in red pencil, the paragraphs on school news included 
lin the same column. In addition, each cor,1mi ttee member wrote 
up a definite phase of the week's local news, covering the 
fire and police departments, school committee, births and 
deaths, sport events, town hall items, and general observa-
tions. The respondent favors this method because of its 
well-rounded requirements, and the inclusion of local, state 
and sport events, as well as the national and international 
category of news. 
II 
II 
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The classroom newspap er was Current Events, which 
the respondent considers quite adequate for junior hig h 
classes. Published by the s ame company as Every Week , its 
featur e s are nearly the sa~e. However, as has bee n previously 
stated in the second interview, Every Week is wri tten for 
, the 9th and lOth g rades. The s ame teacher's issue, Civic 
Tr aining , is included. Th e responden t 1s classes are h eld 
resp onsible for everything read in Current Events, since 
there is 100% subscription. This findin g was in direct con-
trast to those who claim as a ma jor difficulty, the inability 
for all the s t u dents to subscrib e to a classroom newsp aper. 
5. The next teacher visited used the assigned topi c 
method in his World History clas s. After the study of a 
p articul ar country or area of world history, the student was 
require d to write a follow-up report on the current situ ation 
therein. One such report dealt with the Mau - Mau trouble in 
relation to the class study of the history of Africa, its 
colonization and progress. Another student wrote on the 
history of Liberia, going back to slave trading . Still anoth~ 
wrote a current report on the race trouble in the Union of 
South Africa, in relation to the study of the Boer War, etc. 
The pub lication us e d was Weekly News Review. The 
. subscription percentag e was nearly 100%, with only two stu-
dents neglectin g to subscribe. The timeliness of t h e p ubli- , 
cation in reference to world-wide news, and it's overall 
worthwhileness as an aid to the study of World History, were 
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cisms made 
to go over the student's level of understanding, as far a.s 
technical vocabulary goes, was the only adverse point men-
tioned. The teaching aids were frequent and adequate, as were 
the map and picture supplements. 
6. A panel-discussion, occurring whenever the oppor-
tunity arose, was the leading method u sed by the Problem of 
Democracy teacher interviewed at this point. The discussions, 
entirely organized b y the senior pupils, who appointed their 
own chairmen and were at liberty to select their subject, in 
accordance with a list provided by the teacher, pertained to 
c urrent issues falling in the categories of problems discussed 
I 
throughout the year, such as crime, _alcoholism, delinquency, 11 
the family, and international relations. Th ese were well-
constructed by the students, who have a chance to exp ress 
themselves freely upon such issues. Whenever the occasion 
for a · specific discussion arises, the students may form a 
panel on their own time and request a certain time from the 
teacher to present their discussion to the class. For this 
effort, extra credit is g iven to the participants. 
The newspaper, Our Times was subscribed to by the 
respondent's classes, affording an excellent aid to such 
discussions, with its timely articles dealing with national 1 
and international problems. The subscription rate was 80%, 
with forty out of fifty pupils receiving the paper. This 
paper, along with Every Week and Current Events, is a weekly . 
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publication of the Amerlcan Education Press for grades 11-12. 
The same teaching aids are made available to the subscribers 
as to those whose classes subscribe to Every Week and Current 
Bvents, entitled Civic Training. The respondent's classes in 
United States History also subscribe to Our Times, with close 
to 100% subscription rate. However, the method described 
above only pertains to the classes in Problems of Democracy. 
7. The seventh interview was with a teacher of Ancient 
History in one of the larger schools. The interviewee out-
lined the method employed in his classes, showing sample 
work of some of the better papers. In this case, each indi-
vidual student was required to write one paper on each chap-
ter of the text book, tying · in past and present. One of the 
sample papers was a .well-written discourse on the dictatorial 
powers of Julius Caesar and Juan Peron. Another was a paper 
on infiltration methods of the Romans compared to those of 
the Chinese Reds in Korea. The respondent makes this require-
ment known at the beginning of the course, and finds that this 
puts the students on the alert to draw comparisons and paral-
lels between the ancient eras and the present. 
I 
American Observer, the p ublication used in his 
.I 
classes . 
was merely used as a supplement to the discussion of' current 
events. The students are free to use any information con-
tained in the paper for their subsequent papers on each chap-
ter. The interviewee had little comment to make on the 
newspaper, stating that it was the choice of his pupils, since 
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most of them had subscribed to it in the past. However, he 
did claim that the teaching aids were sometimes useful to him 1 
lin some of his classes. The price, features, word-usage and 'I 
pictorial sections are acceptable by all those subscribing, 
according to the interviewee. 
8. The last of the interviews was with a teacher of 
United States History who employed the socialized ·recitation 
.method fusing current events with United States History • 
. vVhenever events of outstanding caliber present themselves, 
t h e class is challenged to a discussion. The teacher usually 
introduces the particular subject if it is not previously 1 
brought up by a p upil. The top ic is then discussed, with the 
time varying with importance and inte rest shown by the stu-
dents. On the average of once a week, such events are dis-
I 
cussed in the class. The teacher always leads the discussion 
and any question period that follows. Topics covered in this 
manner . are never inclu ded on any tests, but students may give 1 
oral rep orts on any curr ent event for extra credit during 
·activity periods in United States History. In this way, the 
respondent feels that no event of importance escapes discus-
sian in his classes. I 
I 
The classroom publication is Our Times. The subscrip-
tion rate is 100% and the teacher feels that t h e teaching aids 
are quite adequate. For further description on the newspaper, 
see interview #6 on page 45. 
Suro~ary of the personal interviews. The preceding 
• 
48 
points brought out by eight personal 
reader a closer contact with the most successful methods used I 
by some of the respondents to this survey. 
It is obvious that each teacher uses a method that he 
has tried before, and has fo und to be the most applicable to 
his particular classes. These methods vary from the popular 1 
II 
socialized recitation to the . intricate assigned topic method 
employed by the .7th and 8th grade social studies teacher, 
where pup ils are assigned to a specific phase of the news 
each week. 
In summarizing each particular interview, a list of 
the major findings according to corresponding interviews is 
as follows: 
1. The Committee method, with specific projects per-
taining to major news events. Senior Scholastic. ma g azine 
used in all classes for six years. 
2. Periodic debates in conjunction with Civics text 
book iss ues. Major adverse criticism of the publication 
Every Week was, "last week's news, this week's headlines". 
3. Pupils are held responsible for a newspaper or 
magazine clipping pertaining to any economic asp ect of a 
country studied in Economic Geography. The use of u. s. 
News & World Report, Business ~V eek, and Pathfinder is 
substituted for other classroom publications. 
4. Committee method, entailing the assignment of 
groups to be responsible for weekly news under the spe-
cific headings of Local, State, National, International 
and Sports News. 
5. An assigned topic method for follow-up reports of 
countries studied in World History. 100~ subscription I 
rate for Every Week, a classroom newspaper. It's time-
liness was noted by the interviewee. 
6. Panel discussions, organized by the students, when-
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Democracy classes, and in the interviewee's opinion, 
formed an excellent aid to the discussion. 
7. An attempt to tie in past and present by assigning 
papers to be ·written by students in Ancient History class. 
The teaching aids offered by American Observer were quite 
helpful. 
8. The socialized recitation method, fusing current 
events with United States History. The class is chal-
leng ed to a discussion whenever an event of outstanding 
caliber is brought up. Such discu ssions take place on 
the averag e of once a week. 
Of course, there are limitations and needs for furt her 
research in a survey of this nature. These will be presented 
in the following chapter, with reference to many of the points 
contained in the preceding chapters. 
CHAPTER V 
CONCLUSIONS OF THE SURVEY 
General Silllli~ary. The preceding chapters submit the 
results of a survey of the methods employed by secondary 
school teachers in fusing current events with their classes 
in social studies. The g roup selected for the survey was 
made up of forty social studies teachers, two each from twenty 
cities and towns, in the Brockton (Massachusetts) area. The 
major instrument devised was a brief questionnaire, construc-
ted with care and consideration of all points involved, com-
bined with a cover letter explaining the reasons for the sur-
vey. There we re also interviews with eight of the respondents 
to the questionnaire. Of the forty teachers contacted, 
thirty-four responded for a percentage of 85.0. Thirty recip -
ients answered the original questionnaire, and four others 
responde d after a follow-up letter and questionnaire was sent. 
The respondents were teachers in grades seven through 
twelve, teaching classes in one or more social studies s u b-
jects. The l e ading subjects, in orde r of their frequency, 
were Problems of Democracy, Civics, and United States History~ 
The averag e time per class, per week, s p ent in dis-
cussing current events, was forty-one minutes. Lack o f time 
was the major complaint of t h e r e spondents listed under the 
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major difficulties involved in fusing current events with 
social studies. 
The teaching of current events was included in the 
course of study for only 38.2% of the respondents. 
Both classroom publications and popular newspapers 
and mag azines are readily available to a large percentag e of 
the respondent's stu dents, as an aid to the treatment of 
curren t events. Twenty-one of the respondents, or 61.8fo have 
their classes subscribe to a classroom newspaper or ma g azine, 
while in 85.3% of t h e classes daily and weekly newspapers 
and/ or mag azines are on pand. 
The major difficulties involved in the teaching of 
cu rrent events were the lack of adequate time, and the com~e 
lack of intere st on the part of the student in the world aroun:l 
him. 
'rhe most successful methods employed fell into four 
distinct categories. They were assigned top ics, socialized 
recitatiqns, committee and historical methods. 
As a result of the eight personal interviews, furt her 
information -on the actu al methods e mployed by teachers were 
gained. In most cases, examples of the method was brought 
fo r ward for the writer's inspection. Also, personal criti-
cisms on the leading classroom publications were offered by 
r e sponde.nts being interviewed. In all cases, favor a ble 
remarks on the p ublications seemed to prevail. 
Limitations to this survey. It i s most important at 
Bo:1i·uu i_; . :-n·~ ; -• .,l:t.J·'· 
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this point to review the outstanding limitattons to t h is 
survey, for the ben efit of the reader. By no means can this 
survey be labeled as a final and comprehensive report of the 
methods employed by secondary school teachers in fusing cur-
rent events with their classes in social studies. It is 
hoped that the following points will impre ss the reader with 
the obvious limitations. 
1. Results may be atypical, rather than typical. 
2. In a heterogeneous response, the variety of 
responses are very difficult to classify in any 
systematic order, because of subjectivity. 
3. The validity of responses is also difficult to 
meas u re because of the proposed objectives invol-
ved. 
4. The scope is narrow and the sample is small. Only 
random samp ling s from each town and city included 
in the survey, in order to keep the balance between 
the smaller and larger units. 
5. Narrow geographic scope, taking in only one area 
of a densely populated state. 
6. The major results were derived from a questionnaire, 
and only a minor percentage were personally con-
tacted to further investig ate the methods. 
Further limitations to this survey are incorporated 
with a list of the needs for further research into the matter~ 
Those needs are as follows: 
1. An analysis should be made in order to determine 
the possibilities for fusion between course mater- ' 
ial and current events offered in social studies 
text books. 
2. A separate, more extensive study of classroom pub-
lications and their adequacy as aids in fusing 
current events with social studies. 
3. The construction 
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treatment of current events as a separate entity. 
4. A more comprehensive survey of the actual method s 
employed by social studies teachers in fusing cur-
rent events with their classes, using a wider 
scope in order to test the validity of the smaller 
scope used in this survey. 
These are but a few of the possibilites which come 
into focus, meriting separate investigation, beyond the limits 
of the investig ation reporte d . It is hoped that these needs 
will be met by graduate students, and ultimately reported to 
I 
those now in the field. 
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AP P :B."'ND I X A 
QUESTIONNAIRE 
Please fill in all the blanks: 
1. Grade or grades taught: ____________________ ___ 
2. Courses taught: _______________________________________________ _ 
3. App roximately how many minutes per class, per week do you 
devote to current events? 
---------------------
4. Does the course of study in your school (or your cou rse) 
call for regular teaching of current events? ________ _ 
5 . In your classroom presentation of current events: 
(Check one for each question) 
Frequently Sometimes Rarely Never · 
a.Do you use current events 
newspapers as a reading 
lesson? 
b.Do you have recitations 
on previou sly assigned 
sections of the paper? 
c.Do your students give 
individual reports on 
current events topics? 
d.Do you have dramatiza-
tions of current events? 
e.Do you have open class-
room debates? 
f.Do your exams include 
questions on current 
events? 
g.Do you have radio broad-
casts of news? 
h.Do you use maps in 
-------------------------------
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5. (cont'd.)-
Frequently Sometimes Rarely Never 
i.Do you lecture on 
weekly news items? 
6. Are daily newspapers and/or weekly magazines available to 
your classes? ________ __ 
a. Please list them: 
7. Do you have a news bulletin board in your classroom? ? 
8. Do your students subscribe to any particular classroom 
newspaper? _______________ • 
a. Please enter the name of the publication: • 
-----------
9. Do your students keep individual notebooks on current 
events? • 
------------------
10. Wbat is your major difficulty in teaching current events? 
(If any, please state briefly) 
ll. Please summarize the particular method of fusing current 
events with your social studies classes that you have found 
most successful. (Use reverse side, if necessary). 
(Please fill in this section if you are available for an 
interview) 
Name: School: 
--------------------------
----------------------
Best day for interview: . 
~------------------------------
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APPENDIX B 
Dear Social Studies Teacher: 
West Bridgewater High School 
West Brids ewater, Mass. 
April 10, 1953 
A survey is presently underway to find the variou s methods 
used by Social Studies teachers in the secondary schools, 
in fusing current events with their classes in geography, 
history, civics, economics, etc. Won't you please cooperate 
by answering the enclosed, brief questionnaire as soon as 
you conveniently can? 
The final results of this survey will be made available to 
you upon request, at the Boston University School of Educa-
tion or at the West Bridgewater High School, after August of 
this year. 
If you are available for a personal interview at your school, 
as part of this survey, please sign your name at the close 
of the questionna i re. If not, your n ame need not be attached. 
Thanking you in advance, for your helpful cooperation, 
Sincerely yours, 
Stuart F . Tower 
SFT:nbw 
J 
I 
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APPE~DIX C 
Dear Social Studies Teacher: 
West Bridgewater Hig h School 
West Bridgewater, Massachusetts 
May 1, 1953 
On April 10, 1953 a letter and questionnaire were sent to you 
asking yo u to take part in a s u rvey to find the vari01lS meth-
ods used by secondary school teachers in fusing current events 
with their classes in soci a l studies. As yet, you have not 
indicated your views on the matter. 
In the event t l1at you have misplaced the orig inal form, another 
is enclosed with this letter. Kindly fill it out and return 
it to the above address as soon as possible. Your cooperatim .' 
will be appreciated. 
The results of this survey will be made available to you upon 
request at the Boston University School o f Education or at 
t h e West Bridgewater High School, after August of this year. 
Sincerely yours, 
Stuart F. Tower 
